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learning and assessment and theories of learning and self-
regulation, influence present day assessment practice. 

The problem is that without teacher involvement in student 
self-assessment, they have no control over students, in the way 
of checking if they are on an upward or downward path. The 
teacher’s main goal is not to check if students evaluate their 
own work (they will, regardless of teacher involvement), but to 
make sure they will try to show them how to do it in the most 
effective way (Oscarson, 2009) 

 
4. A FOUR-PHASE MODEL FOR GUIDING 
STUDENT’S SELF-ASSESSMENT 
 

PHASE 1- Involving students in characterizing the criteria 
that will be used to asses their performance. Involving students 
in determining the assessment criteria commences a 
negotiation. Neither establishing school targets nor acceding to 
student preferences can be as successful as creating a shared set 
that students observe to be meaningful. Using studies about 
their studying place, as an example, indicate that involving 
students in making decisions about their studying place 
increases satisfaction and goal commitment. Extra to increasing 
student dedication to instructional targets, negotiating 
intentions enables teachers to help students set goals that are 
specific, immediate, and moderately difficult, characteristics 
that contribute to greater effort. It also creates an opportunity in 
influencing  orientations toward studying, a long term guidance 
effort, that is in cooperative learning contexts since students 
sometimes prefer adopting orientations in group learning (such 
as permitting someone else do all the work) that impede 
studying. 

PHASE 2- Instructing students how to apply the criteria to 
their own work. If students have been engaged in a negotiation 
in the previous phase, the criteria that result will be a combined 
set of personal and school goals. Since the goals are not entirely 
their own, students need to see examples of what they mean in 
practice. These examples help students to understand exactly 
what the criteria mean to them. Teacher modeling is important, 
as is providing many numerous examples of what particular 
categories mean, using language that connects criteria to 
evidence in the appraisal. 

PHASE 3- Offering students feedback on their self-
assessments. Students' initial understanding of the criteria and 
how to apply them are likely to be deficient. Teachers have to 
help students recalibrate their way of understanding by 
arranging for students to receive feedback (from the teacher, 
peers, and themselves) on their attempts of implementing the 
criteria. Regarding that different sources (e.g., peers and 
teacher) are used to obtain data for comparison, it helps 
students in developing accurate self-assessments.  

PHASE 4- Helping students developing effective goals and 
action plans. The most difficult part of teaching students how to 
evaluate their work consists of outlining ways of providing 
support for students as they use self-evaluative data to set new 
goals and levels of effort. Without teacher’s help, students may 
not know if they reached their target or not. The students can 
also bind different levels of fulfillment of the learning strategies 
with the effort spent. Finally, teachers can help students create 
applicable action plans in which possible and practical to 
achieve easily goals are viable as a set of specific action 
intentions.  
 
5. CONCLUSIONS 
 

Self-assessment is peerless in requesting students to reflect 
on their achievement and any regular test procedures are not 
offering any information about students' inner states while 

carrying out the test, their future interpretations about the 
quality of their work and the targets they fixed in order to 
respond effectively to feedback.  

Educational assessment is an integral part of the quest for 
improved education. Through assessment, education 
stakeholders seek to determine how well students are learning 
and whether students and institutions are progressing toward 
the goals that have been set for educational systems. 

While students advance in the schooling process, their 
skepticism about the validity of test scores increases. Students 
judge self-assessment much better than any other kinds of 
assessment they like self-assessment because it offers a better 
view about expectations and gave students feedback that can be 
used for getting a better quality work. 

Self-assessment has an indirect effect on achievement 
through self-efficacy (beliefs about one's ability to perform 
actions that lead to desired ends). What is crucial is how a 
student evaluates a performance. Positive self-evaluations 
encourage students to set higher goals and commit more 
personal resources to learning tasks. Negative self-evaluations 
lead students to embrace goal orientations that conflict with 
learning, select personal goals that are unrealistic, adopt 
learning strategies which are ineffective, exert low effort and 
make excuses for performance. Higher self-efficacy translates 
into higher achievement (Ross et al., 1998, a).  

Achieving these goals requires a strong connection between 
educational assessments and modern theories of cognition and 
learning. Without this connection, assessment results provide 
incomplete, and perhaps misleading, information about what 
has been learned and appropriate next steps for improvement. 
Creating better assessments should not be viewed as a luxury, 
but as a necessity. 

Students need to be able to appraise their performance 
accurately for themselves so that they themselves understand 
what more they need to learn and do not become dependent on 
their teachers.  

A fundamental reason for self-assessment is to help the 
learner become aware of achievement reached at any given 
time and over a longer term, and in this way enhance learning. 
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